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Introduction 
 

This document contains samples of Language Arts Literacy materials from the New Jersey 
Assessment of Skills and Knowledge (NJ ASK).  These materials, which appeared on actual 
grade 3 and grade 4 tests, are released samples and, therefore, are no longer considered secure 
assessment documents.  The materials are illustrative of the kinds of writing and reading tasks 
and test questions that students encounter with the NJ ASK.  Pages from this document may be 
duplicated and used for instructional purposes in the classroom. 
 
Pages 3-25 provide the grade 3 samples of a narrative writing task and a narrative reading 
passage and associated items (or test questions).   
 
Pages 26-41 provide the grade 4 samples of a poem and its associated writing prompt along with 
an everyday reading passage and associated items. 
 
Appendix A provides an annotated answer key for the multiple-choice questions and an 
explanation of the skill assessed by each item.  For sample responses to the reading-based open-
ended questions, refer to the companion NJ ASK document, Guide to Criterion-Based Holistic 
Scoring: A Writing and Reading Handbook. 
 
Appendix B provides an overview of the test design, that is, the test specifications and the 
scoring rubrics used to score student responses to the writing tasks and reading-based open-
ended questions.  For sample responses to both the writing tasks and the open-ended questions 
included in these released samples, refer to the companion NJ ASK document, Guide to 
Criterion-Based Holistic Scoring: A Writing and Reading Handbook. 
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DO NOT WRITE IN THIS AREA.

Writing Task 1
Using the picture on page 4 as a guide, write a story about what

might be happening.

You may take notes, create a web, or do other prewriting work in the space
provided on pages 5 and 6. Then, write your story on the lines provided on
pages 7 and 8.

Here is a checklist for you to follow to help you do your best writing. Please
read it silently as I read it aloud to you.

Writer’s Checklist
Remember to

❑ Keep the central idea or topic in mind.

❑ Keep your audience in mind.

❑ Support your ideas with details, explanations, and examples.

❑ State your ideas in a clear sequence.

❑ Include an opening and a closing.

❑ Use a variety of words and vary your sentence structure.

❑ State your opinion or conclusion clearly.

❑ Capitalize, spell, and use punctuation correctly.

❑ Write neatly.

After you write your story, read what you have written. Use the
checklist to make certain that your writing is the best it can be.

  1DAY 1 •NJ ASK RELEASED SAMPLE  •  GRADE 3
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DO NOT WRITE IN THIS AREA.

WRITING TASK 1 – PREWRITING SPACE
Use the space below and on page 6 to plan your writing.
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1  • DAY 1

Remember — your story must be written on the lines on pages 7
and 8 ONLY.

WRITING TASK 1 – PREWRITING SPACE (continued)
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DO NOT WRITE IN THIS AREA.

WRITING TASK 1
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WRITING TASK 1 (continued)

If you have time, you may review your work in this section only.
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DO NOT WRITE IN THIS AREA.

Directions to the Student
Now you will read another person’s story about the picture and answer the questions
that follow.

Some questions will be multiple-choice; others will be open-ended.

1. You may look back at the reading passage as often as you want.

2. Read each question carefully and think about the answer.

3. For each multiple-choice question, select the best answer and fill in the
circle next to your choice. Make sure you fill in the correct circle.

4. If you do not know the answer to a question, go on to the next question.
You may come back to the skipped question later if you have time.

Sample Passage
The sample passage below and the questions on the next page show you what the
questions are like and how to mark your answer.

Weather is the condition of the air at a certain time and place. Knowing
what the weather is going to be is useful whether you are planning a special
event or performing a task. One way to learn about the weather is to listen to
a weather report.

A weather report usually answers these questions: (1) What is the
temperature? (2) Is the sun shining or is it cloudy? (3) Has there been any
rain, snow, or hail? (4) How windy is it? (5) Is there much dampness—
humidity—in the air?
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DAY 1 •    2
Sample Multiple-Choice Question
For this type of question, select the best answer and fill in the circle next to the
answer you choose. For example:

According to the passage, which question would a weather report
answer?

Where are we?

What time is it?

Who are you?

How hot is it?

The correct answer is D. The circle with the D in it has been filled in to show that D is
the correct answer.

Sample Open-Ended Question
For this type of question, you will write several sentences on the lines provided. For
example:

According to the passage, weather is the condition of the air in a
certain time and place. Why would it be important to know what
the weather is today or what it will be tomorrow? Be sure to use
examples or ideas from the passage or your own life to support
your answer.

[These are the first two sentences of a good answer.]

A

B

C

~
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Directions: Read the story and answer the questions that follow.
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DO NOT WRITE IN THIS AREA.

It was snowing hard. Pressing his face against the cold glass of the living room

window, Spider could barely see his father’s horses crowding against the fence. Soon

the reservation would be covered with darkness.

Spider shivered. Any other night he would have been hoping his father would

reach home before the snow drifted too high to push through. But tonight was different.

Tonight he dreaded his father’s coming.

In his pocket Spider could feel two pieces of paper from school. One he wanted

to show his father. One he didn’t. Not tonight. Not ever.

Beside him on the couch his sister Winona was playing with her doll. Lucky kid,

thought Spider. Winona was too little to worry about anything, especially school.

Just then Spider saw the blinking red lights of the snowplow clearing the road

beside their house. Right behind came his father’s new blue pickup. Spider sighed. At

least Dad was home safe. Now the trouble would begin!

Winona ran to the back door. But Spider stayed on the couch, waiting. From the

kitchen he could smell dinner cooking. His favorite, deer meat. But tonight he didn’t

even feel like eating. Soon he heard the sound of his father and his brother Will

stomping the snow from their boots.

Spider’s father came in with an armful of mail from the post office. He hung up

his hat and jacket on the pegs by the kitchen and stretched out in his favorite chair.

“So what did you do in school today?” he asked Spider.

“Not much,” said Spider, feeling his pocket.

“Did you bring home any papers?”
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Spider nodded. How did

his father always know?

“Let’s take a look,” said his

father.

Spider took the first paper

from his pocket. “Here’s the good

one,” he said.

“Spelling one hundred

percent. Every word correct. Good

for you, son.”

“But, Dad, I’m in trouble.”

Spider shoved the other paper into

his father’s hand. “The teacher

wants me to be in the big school

spelling bee.”

Spider’s father read out

loud: “Dear parent, I am pleased to

inform you that your son Spider

has qualified for the school

spelling bee, which will be held next Thursday night. We hope you and your family

will attend.”

Spider’s mother and grandmother came in from the kitchen with the platter of

deer meat and bowls of beans and corn for dinner. “That’s a good report, Little Brother,”

his grandmother said, smiling.

“But I won’t do it,” said Spider.

“Why not?” asked Will.

“I’m too afraid,” said Spider.

“But you’re a brave boy,” said his father. “Why are you afraid?”
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DO NOT WRITE IN THIS AREA.

“Dad,” said Spider, “you have to stand high up on the stage in the gym and all

the people look at you. I’m afraid my legs would freeze together and I wouldn’t be able

to walk. And if I did get up there, no sound would come out when I opened my mouth.

It’s too scary.”

“Oh, I see,” said his father.

Spider’s mother put her hand on his shoulder. “You must be hungry. Let’s eat.”

After dinner Spider sat by the wood stove doing his homework. “Dad, were you

ever in a spelling bee?” he asked.

“As a matter of fact, I was.”

“Were you scared?”

“I was very scared. I didn’t even want to do it. But then my father told me to

pretend I was a brave animal, the strongest, bravest animal I could think of. Then I

wasn’t afraid anymore.”
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DO NOT WRITE IN THIS AREA.

Later, Spider sat up in bed thinking of animals who weren’t afraid of anything.

Above his head hung the picture of a mountain lion his dad had painted for him. How

about a mountain lion, the King of the Beasts?

Spider took his flashlight from under his pillow and shined its beam on the face

of the great wild creature. “Brave as a mountain lion,” he said to himself in a loud,

strong voice.

“Brave as a mountain lion,” he repeated in his mind as he was falling asleep.

“I’ll try to be brave as a mountain lion,” he whispered to his father the next

morning as he brushed his hair for school.

At recess the next day Spider peeked into the gymnasium. The huge room was

empty. He looked up at the mural painting of the western Shoshone people of long ago.

They were brave hunters of deer and antelope and elk, just as his father and his uncles

were today.

At the far end of the gym was the scoreboard with the school’s emblem, the eagle.

Every Saturday in the winter Spider and his whole family came to cheer for Will and the

basketball team. Those players weren’t afraid of anything.

Then Spider stared up at the stage. That’s where the spellers would stand. He

could feel his throat tighten and hear his heart thumping, bumpity-bumpity-bumpity-

bump. How could he ever get up there in front of all the people? Spider ran outside,

slamming the gym door behind him.

That afternoon it was still snowing. At home Spider found his grandmother

beading a hatband for his father’s birthday. Spider watched her dip her needle into the

bowls of red and black and white beads.

“Grandma, were you ever in a spelling bee?”

“No, I never was,” his grandmother answered. “Are you thinking much about it?”

“All the time,” said Spider.

“What’s the worst part?”

“Being up on the stage with all the people looking at you.”
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“Oh, that’s easy,” said his grandmother. “You can be clever. Clever as a coyote.
The coyote always has some trick to help him out of trouble. When you’re up there on
the stage, you don’t have to look at the people. You can turn your back on them and
pretend they aren’t even there.”

In bed that night Spider pulled the covers over his head. “Brave as a mountain
lion, clever as a coyote,” he kept repeating to himself as he fell asleep.

The next morning Spider scraped a peephole in the ice on his bedroom window.
He couldn’t see the far mountains for the swirling snow. He smiled as he packed his
book bag. If it kept snowing like this, maybe the principal would close school
tomorrow.

In class that day all everybody could talk about was the spelling bee. “Can we
count on you, Spider?” asked Miss Phillips, his teacher.

Spider shook his head. “Maybe,” he said. “I haven’t made up my mind.”
“You’d better make up your mind soon,” said Miss Phillips. “The spelling bee is

tomorrow night.”
After lunch Spider walked by the gym door, but this time he didn’t open it. He

didn’t have to. He remembered just how everything looked. Scary. When he thought
about it, a shiver went all the way down his spine.

By the afternoon the snow had piled in drifts higher than Spider’s head. Spider
got a bowl of popcorn and went to the carport to watch Will shoot baskets. Time after
time the ball slipped through the net. Will almost never missed.

“How about some popcorn for me?” Will asked his little brother. Spider brought
back another bowl from the kitchen.

“Are you practicing for the spelling bee?” asked Will.
“I’ve decided not to be in it,” said Spider. “I’m going to be brave when I’m

bigger.”
Will nodded. “I remember those spelling bees.”
“Were you afraid?” asked Spider.
“I was scared silly,” said Will. “I was so scared I was afraid I’d wet my pants.

Then I learned the secret.”
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DO NOT WRITE IN THIS AREA.

“What’s the secret?” asked Spider.

“To be silent.”

“Silent?” asked Spider. “What does that do?”

“It keeps you cool. When I have a hard shot to make and the whole team depends

on me, that’s when I get very silent.”

Spider didn’t say anything. He just watched his brother shooting one basket after

another. Then he saw her. High above the shelves of paint and livestock medicines was a

tiny insect. It was his old friend, Little Spider, dangling on a long strand as she spun a

new part of her web. She was silent. Silent as the moon.

Spider laughed. How could he have forgotten! Grandmother often told him how

when he was a baby in his cradle board he used to watch for hours while a little spider

spun her web above his head. She had been his first friend. Ever since, his family had

called him Spider.

Taking the stepladder,

Spider climbed up close so he

could watch the tiny creature.

How brave she was, dropping

down into space with nothing to

hang onto. And how clever,

weaving a web out of nothing

but her own secret self. “Say

something,” he whispered.

The little insect was

silent. But Spider felt she was

talking to him in her own

mysterious way. “Listen to your

spirit,” she seemed to say.

“Listen to your spirit and you’ll

never be afraid.”
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The next morning the snow had stopped. Outside Spider’s window icicles
glistened in the sun. No chance of school being closed today.

“Brave as a mountain lion, clever as a coyote, silent as a spider,” Spider thought to
himself as he buttoned his vest.

Winona pushed open the door. “Are you going to do it?”
“I’m going to do it,” Spider answered.
That night all the family came, his grandmother who lived with them and his

other grandparents and his father and his mother and three aunts and two uncles and
Will and Winona and lots of their cousins. Three of his
cousins were going to be in the spelling bee, too.

Brave as a mountain lion, Spider climbed up the steps
to the stage. Clever as a coyote, he turned his back so he
wouldn’t see the rows of people down below. Silently, he
listened to his spirit. Bumpity-bump-bump went his heart.

All the best spellers in his class were up there on the
stage, standing in a line. The principal gave them the words,
one by one.

At first the words were easy. “Yellow,” said the
principal. “I have a yellow dog.”

Spider kept his eyes on the principal’s face. “Yellow,” said Spider. “Y-e-l-l-o-w.
Yellow.”

“Correct,” said the principal.
Then the words got a little harder. “February,” said the principal. “Soon it will be

February.” It was Spider’s turn again.
“February,” said Spider, remembering the r. “Capital f-e-b-r-u-a-r-y. February.”
“Correct,” said the principal.
Finally there were only two spellers left standing–Spider and Elsie, a girl from the

other side of the reservation.
“Terrific,” said the principal. “We have a terrific basketball team.”

“Terrific,” said Spider, taking a big breath. “T-e-r-r-i-f-f-i-c. Terrific.”
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DO NOT WRITE IN THIS AREA.

“Incorrect,” said the principal. Then he turned to Elsie. “Terrific. We have a terrific

basketball team.”

“Terrific,” said Elsie. “T-e-r-r-i-f-i-c. Terrific.”

“Correct,” said the principal. “Let’s give a hand to our two winners from Miss

Phillips’ class: Elsie in first place and Spider in second place.”

It was over! Spider climbed down the steps and found the rows where his family

were sitting. Spider’s father shook his hand and Will slapped him on the back. “You did

it!” his mother said proudly. “You stood right up there in front of everybody!”

“It was easy,” said Spider.

“You were brave,” said his father. “Brave as a mountain lion.”

“And clever,” said his grandmother. “Clever as a coyote.”

I wasn’t even afraid, Spider thought. I listened to my spirit. “But now I’m

hungry,” he told his family. “Hungry as a bear. Let’s all go home and eat.”
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1. What is a theme of “Brave as a Mountain Lion”?

Hard work can lead to good ideas.

Nature teaches us about ourselves.

We can do hard things with help from others.

Everything we know we learn in school.
4LW1-001A-N10

2. At the beginning of the story, why doesn’t Spider feel like eating
dinner?

He is too worried to eat.

He does not like deer meat.

He is waiting for his father.

He has to study for a spelling bee.
4LW3-002A-N10

3. On page 14, the school letter states that Spider has been chosen
for the spelling bee. Why was he chosen?

The teacher thinks Spider wants to be on stage.

Spider’s father was in a spelling bee.

People know that Spider is brave and clever.

Spider spelled every word correctly on the spelling test.
4LW3-009D-N10

A

B

C

D

A

B

C

D

A

B

C

D
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DO NOT WRITE IN THIS AREA.

4. How does Spider’s family help him prepare for the spelling bee?

They help Spider study his spelling words.

They give Spider a picture of a mountain lion.

They tell Spider to practice in the school gym.

They give Spider advice on how to be brave.
4LW2-010D-N10

5. In “Brave as a Mountain Lion,” what does Spider learn about his
family?

They all live together.

They all have felt afraid.

They all have been in spelling bees.

They all are brave, clever, and silent.
4LA4-012B-N10

6. What lesson does “Brave as a Mountain Lion” teach?

Practicing helps you succeed.

Good ideas come from patience.

Facing a challenge makes you a “winner.”

Silence leads to learning.
4LA4-008C-N10

A

B

C

D

A

B

C

D

A

B

C

D
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For the open-ended question on the next page,
remember to
• Focus your response on the question asked.
• Answer all parts of the question.
• Give a complete explanation.
• Use specific information from the story.
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DO NOT WRITE IN THIS AREA.

If you have time, you may review your work in this section only.

7. When Spider thinks about the spelling bee, he thinks about a
mountain lion, a coyote, and a spider.

• Explain how each one helps Spider.

• Decide which one is most helpful and explain why.

Use information from the story to support your response.

Write your answer on the lines below.
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3  • DAY 2

Directions to the Student
Read the poem “The Horn I Scorn” to yourself while I read it aloud to you. Afterwards,
you will do a writing task. The poem may give you ideas for your writing.
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My brother has a slide trombone—
He plays it every day.
I’d like to dig a great big hole
And hide the thing away!

His blasts assault my brain cells
Until they’re black and blue!
My eardrums cry in agony
Long after he is through!

As if the horn weren’t bad enough,
More racket fills my head—
The constant whimpers from our dog
Who trembles ‘neath my bed!

Someday I’ll play a tune myself;
Just wait till my turn comes!
I hope that we still share a room
WHEN I TAKE UP THE DRUMS!
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3  • DAY 2

Writing Task 2
In “The Horn I Scorn,” the poet Jill Esbaum writes about a problem

that comes from having to share. At one time or another, most of us
have to share something with someone else. Write a composition about
the difficulties of having to share something you value.

In your composition, be sure to

• describe what it is you have to share.

• discuss the problems that come from having to share it.

• explain how you solved the problems.
4LGT-0002*-W02-V20

You may take notes, create a web, or do other prewriting work in the space
provided on pages 29 and 30. Then, write your composition on the lines provided on
pages 31 and 32.

Here is a checklist for you to follow to help you do your best writing. Please
read it silently as I read it aloud to you.

Writer’s Checklist
Remember to

❑ Keep the central idea or topic in mind.

❑ Keep your audience in mind.

❑ Support your ideas with details, explanations, and examples.

❑ State your ideas in a clear sequence.

❑ Include an opening and a closing.

❑ Use a variety of words and vary your sentence structure.

❑ State your opinion or conclusion clearly.

❑ Capitalize, spell, and use punctuation correctly.

❑ Write neatly.

After you write your composition, read what you have written. Use
the checklist to make certain that your writing is the best it can be.
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~~~

WRITING TASK 2 – PREWRITING SPACE
Use the space below and on page 30 to plan your writing.
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Remember—your composition must be written on the lines on pages 31
and 32 ONLY.

WRITING TASK 2 – PREWRITING SPACE (continued)
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WRITING TASK 2
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WRITING TASK 2 (continued)

If you have time, you may review your work in this section only.
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4  • DAY 2

Directions to the Student
In the following section, you will read a passage and answer the questions that follow.

Some questions will be multiple-choice; others will be open-ended.

1. You may look back at the reading passage as often as you want.

2. Read each question carefully and think about the answer.

3. For each multiple-choice question, select the best answer and fill in the
circle next to your choice. Make sure you fill in the correct circle.

4. If you do not know the answer to a question, go on to the next question.
You may come back to the skipped question later if you have time.

Sample Passage
The sample passage below and the questions on the next page show you what the
questions are like and how to mark your answer.

Weather is the condition of the air at a certain time and place. Knowing
what the weather is going to be is useful whether you are planning a special
event or performing a task. One way to learn about the weather is to listen to
a weather report.

A weather report usually answers these questions: (1) What is the
temperature? (2) Is the sun shining or is it cloudy? (3) Has there been any
rain, snow, or hail? (4) How windy is it? (5) Is there much dampness—
humidity—in the air?
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Sample Multiple-Choice Question
For this type of question, select the best answer and fill in the circle next to the
answer you choose. For example:

According to the passage, which question would a weather report
answer?

Where are we?

What time is it?

Who are you?

How hot is it?

The correct answer is D. The circle with the D in it has been filled in to show that D is
the correct answer.

Sample Open-Ended Question
For this type of question, you will write several sentences on the lines provided. For
example:

According to the passage, weather is the condition of the air in a
certain time and place. Why would it be important to know what
the weather is today or what it will be tomorrow? Be sure to use
examples or ideas from the passage or your own life to support
your answer.

[These are the first two sentences of a good answer.]

A

B

C

~
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4  • DAY 2

Directions: Read the article and answer the questions that follow.

Rocket Balloon
Compiled and created by Laura Buller and Ron Taylor

Illustrations by John Hutchinson and Stan North

If you blow up a balloon and then just let it go without tying the neck with a piece of
string, the air will rush out of the balloon and send it zooming around the room, with no
pattern to its flight. The following experiment will show you how to make the balloon
fly in a straight line.

You Will Need—
Thumbtack
32-inch by 26-inch sheet of lightweight paper
Pencil
String
Scissors
Cellophane tape
2 yards of thread
Drinking straw
High-back chair
Balloon

PROCEDURE

1. For this experiment you will need a
thumbtack, a sheet of lightweight paper
about 32 inches by 26 inches, a sharp
pencil, a piece of string at least 18 inches
long, a pair of scissors, clear cellophane
tape, about two yards of thread, a drinking
straw, a high-backed chair, and a long, thin
balloon.

2. Fold the sheet of paper exactly in half
vertically and then fold the sheet of paper
exactly in half horizontally. Attach one end
of the string to the pencil and then make a
loop in the other end of the string. Put the
thumbtack through the loop of string and
place it in the middle of your sheet of
paper, where the two folds cross. Be
careful of the point of the thumbtack.

3. Draw the biggest circle that will fit onto
your sheet of paper as shown.
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4. Cut out the circle using the scissors;
then cut along one fold from the edge of
the circle to the center. Overlap the edges
of the circle and form a cone with a base
diameter of about eight inches.

5. Flatten the cone with your hand to make
a triangle and then fold this in half. Next,
fold the triangle in half again.

6. Make a cut from the base of the triangle,
through all the layers of paper, to about
halfway up. Next, open out the shape until
it forms a cone again.

7. Carefully overlap the cut sections and
stick one to another with cellophane tape.
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4  • DAY 2

8. Tie one end of your thread firmly to the
door handle. Slip the drinking straw onto
the thread; then tie the loose end to the
back of a chair. Adjust the position of the
chair so that the thread is pulled taut.

9. Using the cellophane tape again, firmly
tape the paper cone (rocket) to the
drinking straw, using the diagram as
a guide.

10. Blow up the balloon and, holding the
end tightly so that the air does not escape
yet, push the balloon firmly inside your
paper rocket. Now let go. The air coming
out of the balloon creates the energy
needed to make the rocket move. The
straw on the thread keeps the rocket flying
in a straight line, thus controlling its flight.

When you have mastered the technique, you can make several rockets and have a lot
of fun having races with your friends. Increase the length of the thread between the
door and the chair, or try several other shapes of balloons and see what difference these
alterations make to the speed of the rocket. With a stopwatch, time how long the journey
from the chair to the door takes and see if there is anything you can do to speed up
the rocket.
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8. The purpose of the first paragraph is to

introduce the rocket balloon experiment.

give a summary of the steps in the experiment.

explain how balloons can fly in a straight line.

explain how to make a cone to hold the balloon.
4LW5-006A-E09

9. Which material is used to fasten the rocket to the thread?

string

pencil

thumbtack

drinking straw
4LW2-001D-E09

10. What does the word “taut” mean in the following sentence: “Adjust
the position of the chair so that the thread is pulled taut”?

up

down

tight

loose
4LW4-004C-E09

A

B

C

D

A

B

C

D

A

B

C

D
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11. What does the word alterations mean in the last paragraph of the
article?

races

shape

length

changes
4LW4-005D-E09

12. What is the purpose of the thumbtack?

to find the center of the paper

to hold the string in the center

to fasten the cone to the balloon

to poke a hole in the paper
4LA4-010B-E09

13. What material in the experiment could not be substituted?

chair

straw

balloon

string
4LA4-009C-E09

A

B

C

D

A

B

C

D

A

B

C

D

For the open-ended question on the next page,
remember to
• Focus your response on the question asked.
• Answer all parts of the question.
• Give a complete explanation.
• Use specific information from the article.

~~
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14. Explain the reasons for using lightweight paper for this experiment.
Use information from the article to support your response.

Write your answer on the lines below.
4LA4-013O-E09

DAY 2 •  4

If you have time, you may review your work in this section only.
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Scoring Keys and Skills for Assessment Items 

 
Grade 3 Narrative Reading Passsage 

 
Brave as a Mountain Lion 

 

Item # Answer Skill Explanation 

          1 C W1   Theme 

          2 A W3   Extrapolation of Information 

          3 D W3   Extrapolation of Information 

          4 D W2   Supporting Detail 

          5 B A4   Drawing Conclusions 

          6 C W3   Extrapolation of Information 

          7 OE A3   Forming of Opinions 

 
 
 
For sample responses to the reading-based open-ended question, refer to the companion NJ ASK 
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document, Guide to Criterion-Based Holistic Scoring: A Writing and Reading Handbook. 



 
Scoring Keys and Skills for Assessment Items 

 
Grade 4 Everyday Text (Reading) 

 
Rocket Balloon 

 

Item # Answer Skill Explanation 

          8 A W5   Text organization 

          9 D W2   Supporting detail 

         10 C W4   Paraphrasing/Retelling (Vocabulary) 

         11 D W4   Paraphrasing/Retelling (Vocabulary) 

         12 B A4   Drawing Conclusions 

         13 C A4   Drawing Conclusions 

         14 OE A4   Drawing Conclusions 

 
 
 
For sample responses to the reading-based open-ended question, refer to the companion NJ ASK 

 

46 

document, Guide to Criterion-Based Holistic Scoring: A Writing and Reading Handbook. 



47 

 
 
 
 
 
 
 

APPENDIX B: 
 

TEST SPECIFICATIONS AND SCORING RUBRICS



48 



Test Specifications and Scoring Rubrics 
 

Introduction 
To gauge student progress toward meeting the state’s core curriculum content standards, the New 
Jersey Department of Education has developed a comprehensive set of assessments that measure 
knowledge and skills at grades three, four, eight, and eleven.  The third- and fourth-grade New 
Jersey Assessment of Skills and Knowledge (NJ ASK) is the newest component of the state’s 
assessment program, which also includes the Grade Eight Proficiency Assessment (GEPA) and 
the High School Proficiency Assessment (HSPA).  Since not every indicator can be assessed 
through a statewide written examination, individual districts will be involved in measuring the 
attainment of some performance expectations outlined in the standards. 

 
This document delineates the specifications used to create the third- and fourth-grade language 
arts assessments and to measure student proficiency in the knowledge and skills outlined for 

knowledge and skills described for language arts literacy are recursive and cumulative.  Students 
build their skills gradually, developing language ability that increases in complexity as they 

and classroom levels. 
 
 

What Students Are Expected to Know and Be Able to Do 
 
The purpose of New Jersey’s statewide assessments is to measure what students at specific grade 
levels know and are able to do.  The assessments are not designed to be diagnostic nor do 
students’ scores on these assessments equate with classroom grades.  Instead, the assessments 
determine whether students are achieving the knowledge and skills described in New Jersey’s 
core curriculum content standards (NJ CCCS).  The Language Arts Literacy components of the 
state’s third-, fourth-, eighth-, and high school assessments focus on students’ skills in using 
language to construct meaning through text.  The five language arts literacy standards and 
cumulative progress indicators that illustrate the standards inform the knowledge and skills that 
are assessed by the NJ ASK, GEPA, and HSPA, as well as the philosophy inherent in the design 
of the assessment experience. 

 
Development of the Language Arts Literacy component of the NJ ASK, GEPA, and HSPA 
began with the premise that assessment is integral to curriculum and, inversely, curriculum is 
integral to assessment. Good assessment is a means for students to learn about a topic — to ask 
questions, to speculate, to explore new ideas, and to form tentative opinions — and it should 
provoke their curiosity.  Only when that curiosity is engaged can assessment accurately reflect 
the knowledge and skills that students have access to and can draw on in their everyday lives and 
in school. 

 
Through good assessment, too, students should be able to recognize their strengths and 
challenges as learners.  Meaningful reflection on these is essential to the individual’s growth and 
development, and it should be an outcome of any assessment.  It is the hope of the educators who 
served on committees to develop the state’s Language Arts Literacy assessments, that as students 
experience the NJ ASK, GEPA, and HSPA, they will experience the rewards of thinking, 
learning, communicating, and aesthetic expression. 
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teachers may use these specifications, along with the Language Arts Literacy Curriculum 

language arts literacy in New Jersey’s Core Curriculum Content Standards (1996, 2004).  The 

Framework (1998) and the standards themselves, to improve instruction at the district, school, 

encounter, analyze, and use language in increasingly complex ways.  Curriculum specialists and 



Overview of the New Jersey Assessment of Skills and Knowledge (NJ ASK) 
 
The Language Arts Literacy component of New Jersey’s statewide assessments is an integrated, 
project-oriented unit through which students draw upon their reading, writing, speaking, 
listening, and viewing experiences to think, to learn, to communicate, and to create original 
work.  As with most instructional materials that are familiar to students, the language arts 
assessments provide a variety of texts, illustrations, and activities that are intended to engage and 
sustain student interest in the content and sequence of assessment topics and tasks. 
 
The NJ ASK assesses skills in four content clusters: 
 

• Writing 
• Reading 
• Working with Text (Interpreting Text) 
• Analyzing/Critiquing Text 

 
These content clusters are integrated to provide a sequence of diverse written, aural, and visual 
materials and activities that students will encounter over a two-day period as they read, write, 
listen, and view: 

 ASSESSMENT CLUSTER   TASK   TIME 

1. Writing: speculate (picture prompt)  story   25 minutes 

2. Reading: narrative    MC, OE1 questions 50 minutes 

3. Listening/reading: poem     

4. Writing: explain (poem-linked prompt) composition  25 minutes 

5. Reading: everyday text   MC, OE questions  25 minutes 
 
The variety and sequence are designed to engage students’ interest and elicit clear 
demonstrations of what students know and are able to do.  In each assessment, students alternate 
between generating their own text and analyzing text generated by others.  This alternation 
permits them to use and enrich their literacy experiences as they demonstrate their knowledge of 
and skills in language use in varied contexts of language arts literacy. 
 
Students encounter performance-based tasks for writing, as well as multiple-choice and open-
ended items for reading.  Most open-ended reading items ask students to write a paragraph or 
more in response.  However, for students taking the NJ ASK, one open-ended question may 
require students to work with a graphic organizer.  
 
The questions and activities on the NJ ASK are designed to elicit students’ demonstration of the 
Language Arts Literacy core curriculum content standards that were developed by a committee 
of teachers, teacher educators, supervisors, administrators, parents, and business representatives.  
The assessments are also designed to measure students’ demonstration of abilities for Working 
with Text and Analyzing/Critiquing Text.  
  
1 MC: multiple-choice question or item; OE: open-ended question or item 
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Writing tasks are scored using a holistic scoring rubric developed specifically to focus on 
essential features of good writing and to assess students’ performance in composing written 
language.  Each writing sample is scored on a 1- to 5-point scale, which is a modified version of 
New Jersey’s Registered Holistic Scoring Rubric. 
 
Students’ responses to reading-based open-ended questions, or items, are scored using a 0- to 4-
point scale, the Open-Ended Scoring Rubric, which is designed to measure students’ levels of 
understanding.  Each open-ended question has specific requirements that guide use of the rubric 
to score student responses. 
 

 
 
 
The matrix on the following page shows the content clusters and cognitive skills assessed in the 
Language Arts Literacy component of the NJ ASK.  Although the matrix provides a two-
dimensional classification that can be used to categorize certain test items in a single cell, the 
activities inviting students to generate their own text (writing) will be scored holistically and thus 
will encompass more than one cell of the matrix.   

SCORING RUBRICS FOR NJ ASK
 

Writing Registered Holistic Scoring Rubric 
 
Reading Open-Ended Scoring Rubric with Open-Ended Scoring Guide

Working with Text (NJ ASK) focuses on ideas and information that are 
presented in the text and available either literally or by extrapolation.  Questions 
and tasks ask students to identify or explain a central idea or theme; supporting 
details; directions, ideas, or other information extrapolated from the text; 
paraphrasing; text organization; and purposes for reading. 

Successful responses to reading questions in this cluster demonstrate that 
students have synthesized the ideas and information in the text and constructed 
meaning from what they have read. 

Analyzing/Critiquing Text (NJ ASK) focuses on students’ analysis of what 
they have read. These questions provide students with opportunities to reflect on 
and analyze their understanding of the text.  Questions and tasks in this cluster 
ask students to analyze aspects of the text that lead to their own questioning, 
predictions, and opinions, or to analyze what specific ideas or information 
contribute to or reveal in the text. 

Students pose or respond to questions that enhance their understanding, predict 
tentative meanings, form opinions, or draw conclusions about the text and the 
author’s techniques.  Questions and tasks that focus on this kind of analysis will 
ask students to identify or explain the fundamentals and nuances contributed by 
textual conventions and literary elements. 
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The third- and fourth-grade assessments invite students to construct meaning as they generate 
their own texts (written, spoken, and visual) and work with texts generated by others (for 
reading, listening, and viewing).  As students strive to construct meaning, they engage in 
interpreting, analyzing/critiquing, and extending their own understanding of the text. 
 
 
 
 
 

 
 
 
 
 
 
 
 
Working with 

Text 

Matrix of Content Clusters and Skills 
 

For Generating Text   For Generated Text 

Writing    Speaking    Viewing          Reading    Listening    Viewing 

 
 

Analyzing/ 
Critiquing Text 

 
 
 
 
 
 

 
Development of central idea   Recognition of central idea or theme 
 
Development of supporting details   Recognition of supporting details 
 
Elaboration     Extrapolation of information/ 

following directions 
Organization of ideas 
      Paraphrasing/retelling (Vocabulary) 
 
      Recognition of text organization 
 

Recognition of a purpose for 
reading 

 
 
Use of writing strategies    Questioning, Clarifying, Predicting  
 
Use of varied sentence structure/word  Prediction of tentative meanings 
 choice 
      Forming of opinions 
Forming of opinions 
      Drawing of conclusions 
Development of conclusions    
      Interpretation of textual conventions 
Use of textual conventions and    and literary elements 
  literary elements 
        
Consideration of audience and purpose 
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Definitions of Content Clusters 
 
The NJ ASK invites students to approach text2 (written, aural, and visual) with three different 
perspectives: interpreting text, analyzing and critiquing text, and extending understanding of the 
text.  
 
 

Working With or Interpreting Text 
 
Working with text involves activities and strategies that contribute to reformulating meaning, 
including: 
  

Establishing and explaining a central idea or focus, 
Developing explanations and extrapolating information, 

 Developing specific purposes and inferring purposes, and 
 Planning and recognizing the organization of texts. 
 
Questions in this cluster focus on ideas and information that are presented in the text and 
available either literally or by extrapolation.   
 
 

Analyzing and Critiquing Text 
 
Students will be able to pose or respond to questions in ways that enhance their and others’ 
understandings of the text.  They will predict tentative meanings of texts and plan texts as 
temporary thinking on their way to drawing conclusions or forming opinions.  These conclusions 
and opinions will eventually take on more formal expressions when students move to extending 
their understanding of the text.  Through this process of analysis and critique, students will 
understand both the functions and nuances of textual conventions and literary elements. 
 
Questions and tasks in this cluster provide students with opportunities to reflect on and analyze 
their understanding of the text.  These questions ask students to analyze aspects of the text that 
lead to their own questioning, predictions, and opinions, or to analyze what specific ideas or 
information contribute to or reveal in the text. 

 
Extending Understanding of the Text 

 
Students will be able to create original works. Some of these works are textual, more finished 
products that they can make available to specific audiences and/or for specific purposes.  Some 
extensions of understanding result in the reader appreciating a text or its features, considering 
other related texts, or interacting with others’ related ideas, all of which extend literacy.  Some 
extensions of understanding lead students to take action.  This action will include problem-
solving, making decisions, and creating an original work, which may lead to heightened social 
awareness and action. 
 
______________________ 
2Definition of text:  The term text, as used in these specifications, is consistent with the use of the term in the 
Language Arts Literacy component of the New Jersey Core Curriculum Content Standards.  Text refers to any 
printed or oral use of language.  It also includes any visual communication that we “read.” 
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WRITING 
 
Writing is a complex and recursive process that requires students to generate, organize, and 
convey ideas and information for a variety of purposes and audiences.  Effective writers are able 
to communicate in varying forms and styles.  For this component of the assessment, third- and 
fourth-grade students will complete two writing tasks: one speculative and one expository. 
 
The writing prompts will present topics that allow students to draw on material in the assessment 
as well as from their own prior knowledge to establish a context for their writing.  In one task, 
students will view a picture and use their understanding of the picture to develop a story.  In a 
second task, students will listen to a poem and then respond to a written prompt that extends an 
idea introduced by the poem. 
 
Each writing task will provide space for students to plan their ideas.  Students will be encouraged 
to use that space to organize their ideas using a pre-writing strategy (e.g., making a web, a list, or 
some other sort of graphic organizer) of their own choosing.  The instructions will direct students 
to write their story or composition on the lined pages provided.  This version of their writing is 
considered a first draft. 
 
As part of a large-scale assessment, each type of writing task is administered in a consistent 
format and in a constant time segment of 25 minutes.  Instructions guide students to use the first 
few minutes to develop ideas for their writing and the last few minutes to review what they have 
written and, if needed, revise part(s) of their texts.   Students will have a writer’s checklist that 
they may use as a resource while they are writing. 
 
Writing prompts will introduce the following elements: 

• meaningful topics that broaden and enrich students’ perspectives; 
• a clear focus; 
• a clearly identifiable theme or central idea; 
• a clearly stated purpose; 
• a context for reflection as an aid to elaboration. 

 
Writing prompts will invite responses that are: 
 

• age- and grade-level appropriate; 
• clearly focused with a clear purpose; 
• effectively elaborated with details; 
• logically organized, with a clear opening and closing; 
• varied in their vocabulary and sentence structure; 
• reflective of a strong stance; 
• sensitive to audience. 

  
Notes: 
 

1. The prewriting/planning space for each writing task is designed solely for students’ 
brainstorming and is not scored. 

2. Due to the time constraints of large-scale assessment, students will not have enough time 
to completely rewrite or copy over their drafts.   
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READING 
 
Narrative Text 
 
For the purposes of this assessment, “narrative text” is defined as literature written primarily to 
tell a story.  Good narrative literature, which establishes or develops a conflict, addresses 
common aspects of human existence.  Because appropriate literature may contain unsettling or 
disturbing issues or events, text selected for the assessment will provide a positive resolution and 
affirm the dignity of the human spirit.  Selections will provide students with opportunities to 
grow intellectually, socially, and emotionally as they consider universal themes and diverse 
cultures and perspectives. 
 
Narrative passages will be selected from previously published literature of between 900 and 
1,300 words for grade 3 and 1,400 and 2,000 words for grade 4.  Students will respond to 
multiple-choice and open-ended questions about those passages.  The texts will have a strong 
thematic focus, follow traditional narrative structure, and contain the following elements: 

• significant themes that are age- and grade-level appropriate; 
• a clearly identifiable problem/conflict and resolution; 
• a well-organized plot with clearly developed and meaningful events; 
• well-developed characters; 
• settings integral to the plot; 
• literary elements, such as imagery and foreshadowing; 
• a range of vocabulary for which adequate context is provided. 

 
 
Everyday Text 
 
“Everyday text” is defined as text that people encounter in their everyday lives.  It is text written 
and designed to convey information about a topic and/or to show how to do something.  
Everyday texts of varying formats will be selected and/or adapted from previously published 
sources such as magazines, newspapers, “how-to” books, and hands-on activity kits and 
workbooks.  Everyday texts will range in length from 700 to 1,000 words for grade 3 and from 
1,000 to 1,400 words for grade 4.  The texts will have a strong central idea or purpose and will 
contain the following elements: 

• engaging topics that are age- and grade-level appropriate; 
• a clear, positive focus; 
• a clearly developed explanation of ideas, activities, or actions; 
• a clearly developed sequence of ideas, activities, or actions; 
• performable activities or actions; 
• vivid and clear illustrations; 
• a range of vocabulary for which adequate context is provided. 

 
Notes: 
 

1. In addition to the two text types mentioned above, students will listen to and read poetry 
related to topics introduced in other sections of the assessment. 

2. Item types will not be bound to specific text types but will apply across all genres (e.g., 
everyday texts may present literary elements). 
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SKILLS SPECIFICATIONS 
 
Writing 
 
Writing is a complex process in which students draw upon their speaking, listening, reading, and 
viewing experiences to think, learn, communicate, and create.  Students taking the NJ ASK will 
be expected to write for a variety of purposes and audiences.  In each situation, specific writing 
prompts will establish the task, provide ideas for writing, and relate to topics introduced in other 
sections of the assessment. 
 
The NJ ASK will introduce two types of writing tasks.  The first one asks students to speculate 
and the second to explain.  The criteria for assessing each written response are set by the scoring 
rubric.  Student responses at the elementary level are scored with a modified version of the 
Registered Holistic Scoring Rubric. 
 
Students will: 
 

• respond clearly and appropriately to a given prompt; 
• select a focus and provide appropriate details to support that focus; 
• organize the response to include an introduction, appropriate transitions, and a 

conclusion; 
• use elaboration to engage the audience; 
• use varied sentence structure and word choice; 
• use conventions of print and literary forms; 
• use language appropriate to the audience and purpose of the writing task. 

 
 
Writing Prompts for NJ ASK 
 
Picture Prompts, which are presented in full color, depict an artist’s interpretation of a scene 
from a piece of published literature.  Students are not expected to retell that published story but 
are encouraged, instead, to use some or all of the details in the picture to create their own stories.  
Students who have had sustained exposure through reading and listening to many types of 
literary texts demonstrate writing abilities that include an understanding of text structures and 
appropriate organization, elaboration of meaningful details, logical progression of ideas, 
effective use of transitions, varied and sophisticated syntax, and vivid word choice. 
 
Poem Prompts, which are verbal writing tasks, are linked to ideas introduced in a poem that 
students listen to and/or read silently as the examiner reads the poem aloud.  The poem-linked 
prompt asks students to explore an idea from the poem and to relate the idea to their experience 
and/or understanding in a sustained text that is called a composition.  The poem prompt uses 
such words as describe, explain, and analyze in order to encourage students to develop their 
ideas more fully.  All poem prompts propose categories of ideas that are intended to help 
students structure their writing, but the scoring of their writing provides quite a bit of latitude in 
the actual shaping of their topic.  Please note that the purpose of this task is to elicit sustained 
writing on a topic introduced in the prompt and that students are not being asked to write a poem. 
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Reading 
 
Reading is a complex process through which readers actively construct meaning and connect 
with others’ ideas.  Current research defines a competent reader not as one who demonstrates 
mastery of a set of isolated skills, but as one who integrates information in the text with what he 
or she already knows. 
 
Students taking the NJ ASK will read and respond to two text types: narrative and everyday.  For 
each text type, multiple-choice and open-ended questions will serve to assess students’ literal and 
inferential thinking.  Questions will be based on those skills that critical readers use to 
understand, analyze, and evaluate texts.  Students will be assessed on their ability to interpret and 
critique/analyze the content, meaning, and organization of texts. 
 
Students will: 
 

• recognize a theme or central idea. 
• recognize details that develop or support the main idea. 
• extrapolate information and/or follow directions. 
• paraphrase, retell, or interpret words, phrases, or sentences from the text. 
• recognize the organizational structure of the text. 
• recognize a purpose for reading. 
• use reading strategies (e.g., questioning, clarifying, predicting). 
• make tentative predictions of meaning. 
• make judgments, form opinions, and draw conclusions from the text. 
• interpret textual conventions and literary elements. 

 
Each reading passage is followed by seven questions focused on that passage.  These questions 
include both multiple-choice and open-ended questions that target their skills in two clusters: 
Working with Text and Analyzing/Critiquing Text.  For students taking NJ ASK3, greater 
emphasis is given to the Working with Text cluster. 
 
 

PASSAGE TYPE   Grade 3 Questions Grade 4 Questions TIME 

Reading: narrative  or story 6 MC, 1 OE   5 MC, 2 OE  50 minutes 

Reading: everyday text  6 MC, 1 OE  6 MC, 1 OE  25 minutes 
 
 
NJ ASK focuses more on students’ understanding and analysis of the text than on recall.  
Therefore, students benefit from using a number of essential reading strategies.  Some 
assessment questions, for example, identify a specific page number to encourage students to turn 
back to the text to review and to confirm ideas and information before they respond.  Even when 
a question omits a specific page reference, however, reviewing the text is a useful strategy to 
confirm and to enhance understanding.  
 
Following are descriptions of the items that are developed for the two reading clusters: 
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Working with Text 

Working with Text focuses on ideas and information that are presented in the text and available 
either literally or by extrapolation.  Successful responses to these questions demonstrate that 
students have synthesized the ideas and information in the text and constructed meaning from 
what they have read. 
 
These questions target students’: 
 
Recognition of a central idea or theme 

A central idea or theme is a statement that is broad enough to cover the entire scope of the 
reading passage.  The central idea or theme may be stated or implied, but clues to it are found in 
the ideas that tend to recur in the text.  Examples of a central idea or theme statement include: 

Imagination helps us to solve problems. 
Ordinary objects can be used to create unusual art. 

 
Recognition of supporting details 

These questions focus on meaningful details that contribute to the development of a character or 
the plot, or that develop ideas and information that are essential to the central idea of a text. 
 
Extrapolation of information 

These questions focus on ideas and information that are implied by, but not explicit in, the text.  
For example, students may be asked to draw from cues provided in the text in order to identify 
how a character feels. 
 
Paraphrasing, Vocabulary 

These questions focus on the meaning of words used in the text and elicit students’ use of 
effective reading strategies to determine the meaning. Targeted vocabulary will always occur 
within a semantic and syntactic context that students should draw on to respond to the question.  
These questions provide page numbers to encourage students to turn back to the text to examine 
the context. 
 
Recognition of text organization 

Text organization encompasses the patterns of organization that characterize the respective 
genres.  For the narratives, questions focus on setting, character, and plot as well as on any 
distinctive pattern within the story such as repetition. For everyday texts, questions address 
structural features such as section topics, charts, and illustrations, in addition to patterns of 
organization within the text (such as sequence, comparison-contrast, or cause-effect). 
 
Recognition of a purpose for reading 

These questions, which focus on the reader’s purpose, address reasons for reading a particular 
text.  A story, for example, may convey specific information about a species of animal or a 
culture although that may not be the primary purpose of the text. 
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Analyzing/Critiquing Text 

Analyzing/Critiquing Text focuses on students’ analysis of what they have read. These questions 
provide students with opportunities to reflect on and analyze their understanding of the text.  
Questions in this cluster ask students to analyze aspects of the text that lead to their own 
questioning, predictions, and opinions, or to analyze what a specific idea or piece of information 
contributes to or reveals in the text. 
 
These questions target students’ analytical skills: 
 
Questioning, Clarifying, Predicting 

These questions draw on students’ use of reading strategies to construct meaning. The questions 
introduce a focus and a context for responding (e.g., asking a question of the author or a 
character), and ask students to select and analyze ideas and information from the text to develop 
a response.  Given the nature of this task, these questions are almost always open-ended items. 
 
Prediction of tentative meaning 

These questions focus on statements within the text that introduce some ambiguity: either the 
ideas are not fully explained or the statement uses language that can be read in two or more 
ways.  For these questions, students use their knowledge of language and of the context within 
the reading passage to analyze the meaning of a particular statement. 
 
Forming of opinions 

These questions elicit students’ response to aspects of the text. The questions introduce a focus 
(e.g., whether the main character would make a good friend) and ask students to select and 
analyze ideas and information from the text to develop a response.  Given the nature of this task, 
these questions are always open-ended items. 
 
Making judgments, Drawing conclusions 

These questions ask students to draw conclusions based on knowledge they have garnered from 
the ideas and information within the text.  For example, students might be asked to analyze how 
the setting (e.g., the season of the year) affects the sequence of events within a story, or to 
analyze the effect of skipping a step in a certain procedure. 
 
Literary elements and textual conventions 

These questions focus on devices used by the author.  Students might be asked to analyze what a 
specific metaphor conveys about a character in the story, or why an author uses italics for certain 
words. 
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Scoring Methods, Charts, and Checklists 
 

The Language Arts Literacy component of the NJ ASK offers a variety of multiple-choice 
questions, open-ended items, and performance-based tasks.  The differences in these activities 
demand varying scoring methods that reflect the distinctive qualities of the respective types of 
tasks students will encounter. 
 
Writing 
 
A modified version of the Registered Holistic Scoring Rubric (see page 61) is used to score the 
sustained writing tasks.  This 1- to 5-point scale emphasizes content/organization, sentence 
structure, usage, and mechanics.  As in the past, students will also have a copy of the Writer’s 
Checklist (see page 64) to use as a resource while they write.   
 
Reading 
 
The Open-Ended Scoring Rubric, a 0- to 4-point scale, is used to score student responses to 
open-ended items for reading.  This rubric, which is annotated in the Open-Ended Scoring 
Guide, emphasizes students’ use of appropriate situations and ideas in the text as support for 
their explanation and analysis (see pages 62-63). 
 

GRADE 3 CLUSTER TASK POINTS TOTAL POINTS 

Writing: speculate (picture prompt) story   10 

Writing: explain (poem-linked prompt) composition  10 

WRITING TOTAL      20 

Reading: narrative 6 MC   6 

Reading: narrative 1 OE   4     

Reading: everyday text 6 MC   6  

Reading: everyday text 1 OE   4 

READING TOTAL      20 

 

GRADE 4 CLUSTER TASK POINTS TOTAL POINTS 

Writing: speculate (picture prompt) story   10 

Writing: explain (poem-linked prompt) composition  10 

WRITING TOTAL      20 

Reading: narrative 5 MC   5 

Reading: narrative 2 OE   8     

Reading: everyday text 6 MC   6  

Reading: everyday text 1 OE   4 

READING TOTAL      23 
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Each writing task is scored by two readers.  These two scores are added together to determine the 
total points achieved for the given task.  Each open-ended reading item is also scored by two 
readers.  Unlike the writing scores, however, the two reading scores are averaged. 
 
As students respond to student-constructed tasks and items, they will have access to and be able 
to use task-specific tools that will help them.  For each writing task, students will have a Writer’s 
Checklist to use as a resource for their writing. 
 

 
 
 
For each open-ended reading item, students will have the following directions to guide them as 
they write their response. 
 

  

Writer’s Checklist 
 

Remember to 

� Keep the central idea or topic in mind. 

� Keep your audience in mind. 

� Support your ideas with details, explanations, and examples. 

� State your ideas in a clear sequence. 

� Include an opening and a closing. 

� Use a variety of words and vary your sentence structure. 

� State your opinion or conclusion clearly. 

� Capitalize, spell, and use punctuation correctly. 

� Write neatly. 

For the open-ended question on the next page,
remember to
• Focus your response on the question asked.
• Answer all parts of the question.
• Give a complete explanation.
• Use specific information from the article.
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To order additional copies, contact the Office of Publication and Distribution Services at 
609-984-0905. 
 
This document is available on the department’s web site: 
http://www.nj.gov/njded/assessment/es/ 
 
For questions pertaining to Language Arts Literacy, please e-mail: Roseanne Hiatt Harris, 
Language Arts Literacy coordinator at roseanne.harris@doe.state.nj.us 
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